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Special Points of             
Interest: 

• President’s 
Address 

• The DET 
evaluation of 
middle 
schools 

• Reflections on 
the Larry 
Brendtro PD 

• An innovative 
integrated pro-
gram and the 
establishment 
of middle 
schooling: full 
articles on the 
e-publication 
site 

• Two sensa-
tional PDs  - 
Michael Nagel 
and Andrew 
Fuller.                 
Full details 
inside.      
Book Now!   

• Fascinating 
research  -  
Yu-Gi-Oh:  
What is Really 
Goh-ing On? 

• Interesting 
Internet Sites 
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To register as a member, please complete the following form and post or fax it, with cheque to: 

The Middle Schooling Association of WA (Inc) 

c/- Safety Bay Senior High School 

PO Box 6122 

WAIKIKI  6169 

Individual:       $  25.00 

Student:          $  12.50 

Organisation:  $150.00 

Name: (First)______________________________ (Last)____________________________________ 
  

School / Organisation: _______________________________________________________________ 
 

Work Address: _______________________________________________________(PCode)_______ 

 

Home Address: ______________________________________________________(PCode)_______ 

 

Phone: (Work)__________________   (Home)__________________  (Mobile)__________________ 

@ �" :A. B C�D / D - &E 0 F - �

� � �� � � ���� � �� � �� � � � ��� ��� � �� �
http://www.eddept.wa.edu.au/abled/studies/perspect.htm    An Education Department website that looks at aborigi-
nal perspectives across the eight learning areas.  Some excellent ideas. 
http://www.mcs.surrey.ac.uk/Personal/R.Knott/Fibonacci/fibnat.html    A Maths site for Fibonacci numbers. Some 
interesting open-ended tasks could be developed using the information from the plants section, in particular. 
http://www.creativedrama.com/    Looking for some great drama ideas?  Check out this site! 
http://www.sstuwa.org.au/gallery/album06  This one’s a bit different…  A selection of mind maps and concept maps 
collected by Barrie Bennett and displayed on the WA State School Teachers Union site. 
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Reflections on the Larry Brendtro Seminars on 
‘reclaiming the reluctant’.  
Dr Lesley Newhouse-Maiden 
 
 In November, I was privileged to be a participant in 
Larry Brendtro’s two-day seminar at Edith Cowan 
University. Most of the participants were teachers with 
a wide range of specialisations, and a sprinkling of 
lecturers in education, all with a central concern for ‘at 
risk’ students. As a teacher educator, I was concerned 
with the lack of engagement of many adolescents and 
the particular challenge for teachers in fostering resil-
ience and life competencies in the middle years. I was 
already conversant with Brendtro’s prevention and 
remediation strategies to “reclaim youth” that involved 
a whole community approach. Essentially Brendtro’s 
seminars are well structured “conversations” amongst 
professionals about management, motivation, and 
(re)engagement of our children and the strategies that 
family, school, and the community choose to use in 
producing well-balanced, productive citizens now and 
for the future. 
 Brendtro and his colleagues Brokenleg and Van 
Bockern (2002) have undergirded their reclaiming 
youth program, especially for ‘at risk’ students, with a 
four phase “circle of courage” representing healthy 
living from an American Indian perspective. The four 
points of the “circle of courage” are regarded as 
“norms of resilience”, namely attachment (belonging), 
achievement (mastery), autonomy (independence), and 
altruism (generosity). The child is viewed as a ‘sacred’ 
person and nurtured by the whole community in ac-
complishing age-related developmental tasks (see Fig-
ure opposite).  
 The authors argue that if the circle of courage is bro-
ken then the individual is ‘at risk’ and should be 
“reclaimed” with the help of significant others who  

have been trained in implementing a response ability 
program and other preventive and remedial strategies 
depending on the seriousness of the ‘at risk’ behav-
iours (Brendtro & du Toit n.d.). 
 His stories of “reclaimed” youth touched both our 
hearts and minds. I would encourage parents, adminis-
trators, teachers, and university lecturers in education, 
psychology, and youth studies, to visit 
www.reclaiming.com and to read Larry’s latest Edito-
rial (Brendtro, 2004, Winter). I hope that engagement, 
even on the web, will challenge some conventional 
views about behaviour management and hopefully en-
courage you to try some of Brendtro’s strategies with 
your middle years students. 
 References 
Brendtro, L. (2004, Winter).(Ed.). ‘The resilience code: 

Finding greatness in youth’ by Larry Brendtro and 
Scott Larson. Reclaiming Children and Youth. Culti-
vating Resilience, 12(4), From the Editor. Retrieved 
20/11/04 @ www.cyc-net.org/Journals/rcy-12-4.html  

Brendtro, L. & du Toit, L. Response Ability Pathways @ 
www.reclaiming.com Practical training is provided 
for educators, youth professionals, mentors, parents, 
and all who live and work with youth. RAP is based 
on the Circle of Courage, resilience research, and 
recent brain studies. 

Brendtro, L., Brokenleg, M. & Van Bockern, S. (1990).    
Reclaiming youth at risk: Our hope for the future. Bloom-
ington, IN: National Education Service. 
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Who else has seen this scenario? You are teaching 
your Year 6/7 class English. Yes, English is not al-
ways riveting, but it is essential for the children’s 
future. The school, the community and the Education 
Department agree that it is important that children 
learn to write sentences correctly and look at spelling 
patterns. While you are explaining the task, that you 
have spent quite some time deciding on and prepar-
ing, Daniel and Josh are already clearly not concen-
trating….or listening, to any of your valuable instruc-
tions. The two boys are sitting, waiting to either inter-
rupt with some corny comment, or for the time to 
pass so as they can go out to recess. Or, maybe, they 
are trying to work out a clever scheme to get the 
bubblegum, they clearly know is against school rules, 
out of their pocket and to all the ‘important’ chil-
dren’s mouths without getting caught.  
 
�As a teacher, you know perfectly well the work they 
produce, if they produce any, will be slap dash and 
generally not to their ability. You are aware of the 
research which shows that boys are more disruptive 
in class then girls, especially in the middle years of 
schooling, in particular in language/ English classes. 
You are aware too that they are less likely than girls 
to be working to their perceived ability and less likely 
to be excited by and see the relevance of school. 
 
However, you walk past Josh and Daniel at recess. 
Whilst you are on duty you watch how they have 
somehow managed to organize half the boys in the 
school into rounds of Yu-Gi-Oh tournaments. Josh 
and Daniel are now very busy policing the game, to 
make sure that none of the stringent and very precise 
rules prescribed in the Yu-Gi-Oh manual have been 
broken. Not are they only suddenly horrified by a 
child who goes against the rules, but they are deci-
phering difficult words and instructions, (you had no 
idea they could read let alone comprehend and ex-
plain), in easier terminology to the younger boys. No 
longer are they bent on rule breaking, not following 
instructions and not listening. Suddenly, the outcome 
levels they are achieving in English have gone 
through the roof.  
This gives you hope for the next session of class, af-

ter recess, but alas, they turn back into the normal 
Josh and Daniel. Why does this phenomenon occur? 
Do principals just ban commercial games like Yu-Gi-
Oh in the school, so we don’t have to witness this 
phenomenon and feel bad about not managing to 
elicit this behaviour in the classroom?  
The questions go on: What is it about these games 
that boys in particular find so fascinating? Why are 
the sub-cultures they create so attractive to boys and 
why do they uphold the outside imposed and complex 
rules of these sub-cultures so stringently? What 
knowledge and skills do they need to participate suc-
cessfully in these games? The language is complex. 
The rules of the games are so complicated most 
adults will not even attempt to play with their chil-
dren due to the embarrassment of not being able to 
keep up, as well as the amount of time it takes to de-
cipher and memorise the rules. The mathematics in-
volved in the games includes difficult mental algo-
rithms and using a range of problem solving strate-
gies involving a number of variables.  
 
�My PhD study, Real-Time Pedagogy for Real-Time 
Children, aims to identify the underlying elements of 
the sub-culture that boys find exciting. It will propose 
ways in which these elements can be adapted to or 
adopted by the classroom to make learning more ap-
pealing to boys, particularly those who are under per-
forming. As both a primary school teacher and a 
mother of a lively eight-year old boy, I feel greatly 
concerned about the underperformance of many of 
the boys I teach. I worry about the future of these 
boys as I see so many of them not working to their 
full potential in the classroom and then performing so 
well in the playground. 
 
�I would be interested to know if there are other 
teachers out there who have noticed the same phe-
nomena, or who have stories of their own in this area. 
I am interested too in having discussions on the way 
your school has handled the rise of the popular media 
saturated sub-cultures, successfully or unsuccessfully. 
If you are interested in chatting, contact me, Kim 
Tomlinson, on (08) 92973983, or  
kimtomlinson@eftel.com.�

   Yu-Gi-Oh: What is Really Goh-ing On?                                        Kim Tomlinson 
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Sexing the brain: how understanding adolescent neurology and the ‘gendered brain’  

can enhance educational environments for teachers and students 
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